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This Issue:

U

T

here are important articles, resources
and notices in this issue of Connect the ﬁrst for 2021. And as we produce this
issue in Victoria, we are returning to a short
period of lockdown and school closures
– an uncertain scenario that may be with us for a while yet with or without a vaccine.

Amongst those items in this issue, I perhaps need to expand on one:
the notice on page 17 of this issue that: All things must come to an end
at some time: Connect will ﬁnish publication at the end of 2021.
Why? Well, simply put: Connect has to end at some point, and I’d
rather do that neatly, planned, with notice and ‘in control’, rather than
have it happen suddenly, unplanned and because of sudden necessity. A
bit of background might explain this.
I started publishing Connect in late 1979, while teaching in an
alternative school (Lynall Hall) annexed to a Government secondary school
in Brunswick. Connect aimed (and still does aim) to document and share
practical information about approaches - initially called ‘youth participation in education’, but now often ‘student voice, agency and participation’
- and encourage reﬂection and learning about such approaches.
Over the years, more and more people contributed to Connect:
students, teachers, academics, administrators, consultants and so on.
And though I’ve been surrounded and bolstered by support, Connect
has remained largely a one-person, independent and unpaid production.
Despite some nibbles, there have not been enduring commitments to
take over or share publication. Or perhaps I’ve found it hard to share.
I still thoroughly enjoy producing Connect; I enjoy hearing about
what’s happening, working with you to support your writing, sharing the
stories - and sometimes developing resources to support this work.
But I can see a time coming when publication and its enjoyment
may become limited by physical incapacity. (Let me be clear: I’m currently
reasonably healthy and don’t see such a situation as imminent. But it will
come.) I don’t want to be faced by suddenly not being able to publish an
issue. I would rather give notice that Connect will cease at a certain point.
And that point is issue 250, at the end of 42 years. As an ex-Maths
teacher, maybe I’m attracted by round numbers (looking ahead, I’m pretty
sure that I’d ﬁnd it hard to guarantee making it to the next stop: issue 300,
at the end of 50 years). And of course, 42 is the “Answer to the Ultimate
Question of Life, the Universe, and Everything”, so having reached that
point, where else is there to go?
Normally, issue 250 would appear in August, but I’ll spread the ﬁnal
four issues out over the year, with Connect published quarterly, rather
than bi-monthly. That means the ﬁnal issue will be in November 2021.
There’s another consideration: the continued publication of Connect
in this form may, unwittingly, be stiﬂing or preventing the development
of other sustainable forms of achieving the same ends of reﬂection,
documentation and sharing. If that need continues to exist, I’m hoping
that you – or some of you – may be inspired to make the commitment
to develop some other form of meeting it. And I’ll be pleased to facilitate
links from this current ‘practice journal’ and its readership. (It might mean
that, if you are reading this as a subscriber, you might be asked to make a
decision about remaining on mailing lists for whatever emerges.)
It’s been a grand and enjoyable ride. I can see the ﬁnal stop
ahead; there will be more about that in the next issues.

Next Issue ...
We already have proposals being worked on for articles for issue 248
in May - in particular about some primary school practices. We’d like
to include more - and encourage you too to share what you’re doing
in the ﬁnal few issues of Connect. What notoriety!
Roger Holdsworth

Next Issue: #248: May 2021

Deadline for material: end of April, 2021
Connect 247:

Children and Student Voice (Virtual) Conference 2020

Inclusivity: Support and partnership
for the post-pandemic future

T

he student-led conference on Inclusivity: Support and partnership for the post-pandemic future was held on-line during
7th-9th December, 2020. It was hosted by the Australian Association
for Research in Education (AARE) in conjunction with the Research
for Educational Impact (REDI) Centre at Deakin University. Thank
you so much to all the participants and presenters who hailed from
across the world – the UK, Ireland, United States of America, Vietnam,
New Zealand and Australia – and to our keynote speakers: Dana Mitra,
Marie Brennan, Lew Zipin and Roger Holdsworth.

feel to contact either of us and we will
include you in our mailing list.
Links to recordings of keynotes and
presentations have been made available
to conference participants; these will be
available to others later this year. Contact
us for more details, or watch Connect.

A gentle reminder to make
a note in your diary: our 2021
conference will be held from
Our mission as convenors of the
As a team we were able to increase Monday 13th December to
Children and Students’ Voice Special awareness of student voice with Wednesday 15th December,
Interest Group of AARE is to provide others and what this entailed, both 2021 in Melbourne.
various
platforms
for
educators,
researchers, students and practitioners to
share expertise, and to embed sustainable
practices of student voice and agency into
everyday decision-making processes.
The organising committee consisted
of both secondary school and university
students who are passionate about the
area of student voice. Without the school
students – Mitch Sprague, Ahelee
Rahman, Jade Frame, Daniel Vo and
Wren Gillett (Ahelee, Wren and Jade
are shown meeting on-line below) – we
would not have had the various successes
this conference bought about.

in practice and research. In addition,
we engaged in meaningful dialogues
aligned with the conference theme:
inclusive student voice.
As a follow-up to this conference,
we will be meeting on-line twice a term
to network and to discuss these aspects
further. If you would like us to add you
to these discussion meetings, please

All the best for 2021 and keep well
and safe.
Manaia Chou-Lee, Convenor
manaia@chou-lee.com
Trang Hoang, Co-Convenor
tho@deakin.edu.au

The following pages of this issue of Connect are dedicated to a report of the conference. This gives a snapshot
and a general overview of what the conference was about. There are a few quotes and reﬂections from
organisers, presenters, panelists, and attendees – both teachers and students – and pictures from videos
created by students (in partnership with practitioners at their school or community leaders), and presentations
conducted by teachers and researchers. These presentations and student-made videos aim to convey and
express the work that teachers, researchers, and students do, their views, and the complexities involved with
enabling student voice in their school community.
The infographics on the next pages were designed by Danielle Gilby. She completed high school in 2020 and is
currently studying at a University in South Australia, with the hope of becoming an animator/illustrator. Danielle is
working as a digital assistant for Workforce Blueprint, scheduling and creating content for business social media.
February 2021
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Teacher:
“So it’s actually really rewarding to have a space
where you can talk with like-minded people.
You can get other ideas and views.”

Participants:

Day 1:

4
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Day 2:

Day 3:

February 2021
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Some glimpses of presentations
and workshops:

Participant:
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Some glimpses of presentations
and workshops:

Community group member:

“How do we create the conditions
for us to come together to engage
in dialogue to learn with them
from each other, to then take it to
wherever our worlds are on a dayto-day basis and to build
that capacity?”

February 2021
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Reﬂections:
1st year undergraduate psychology student

T

his three-day conference was based on a research program
led by PhD graduates which explores new schooling
systems and learning methods to help young pupils become
more expressive in their personal experiences and opinions.
The main purpose of the program was to help children
and students raise their personal voices to advocate necessary
improvements on issues within their communities. During
the conference, researchers discussed with other students
and leading department teachers about methods to beneﬁt
children’s ability to speak out, following the main themes of
inclusivity, mental wellbeing and school practices.
I participated in meetings during day 1 and day 2 of
the conference. The conference provided a coherent and
constructive platform for many important key themes to be
discussed. Themes of inclusivity for student roles in dialogue
facilitation were explained, based on an insider/outsider
framework and were engaged by academics, students and
leading faculty members in separate chat rooms based
on categories of age groups, genders and those who are
disadvantaged.
The conference also illustrated the need to raise children’s
voices to improve their mental wellbeing, with members of
8

diﬀerent cultural and professional backgrounds demonstrating
prevalent youth mental health issues within their communities
such as mental disabilities, suicide and anxiety. Finally,
intriguing suggestions for present and future school practices
were proposed to promote inclusivity and mental wellbeing
in children’s voices, including Student Boards such as the
Junior School Councils, changes in classroom discussions and
extracurricular activities for children to connect well with their
peers.
In my opinion, some limitations were present in the
meeting and dialogue hosting processes in the conference.
Due to the virtual nature of the program, many participants
found it diﬃcult to verbally communicate with others since
some experienced internet connection issues as well as
distortion of both audio and visual outputs.
Additionally, some discussion materials on mental
issues and inclusivity were fairly abstract, making it diﬃcult
for some members of primary school levels to comprehend
and enthusiastically participate in sharing their personal
experiences on the matters.
However, the conference provided a great opportunity for
students to discuss their various perspectives on the concepts
of mental health and inclusivity in the prevalent issues they
observed within their communities.
Huy
Connect 247:

Year 11 international student in South Australia
What the workshop was about:

I

t was about Learner agency: a journey of being and
becoming, in partnership and in community.

Some questions were asked: What might/won’t we see,
hear and experience? We found some comments like to be
polite, not to be rude, listen to others and value their opinions.
After that, we were divided into group of three to discuss other
question:
What’s the one question you wish someone in your learning
community would ask you to better understand you as a person ?
For this question, we nearly had the same answer: we’d like to
be ask and told about the culture, the food, the sports ...

On the jamboard, we had some answers to the question:
What do you think these responses oﬀer us being a learner in
community and what really matters here? What does this ask us?
Some answers said that it is important if people ask what’s on
our mind, what’s our feelings, if we understand ...

What I liked:
The questions helped me know some matters which I haven’t
ever thought before. Some comments had the same ideas as
mine. It was a new experience and a good opportunity to have
joined in and met new people. It was the way to learn and to
widen my knowledge
I thinks it’ll be interesting if Vietnamese schools had some
meetings like that to share with and learn from each other.

What I didn’t like:
Actually, I have nothing to dislike.
Giang

Year 10 student:
“That’s the thing. I know I’ve been talking tonight
about it for a while because I’ve been saying that we
need something in this space, like just somewhere to
talk to someone to share resources - somewhere to
share stories, etc.”

Vivianne McDermott
New Zealand
Kia ora koutou

I

would just like to say thank you for inviting me
to be part of a panel on Wednesday regarding
student voice and agency. I was blown away
by the workshops, presentations, MCs and
participants. Of particular note was the highly
articulate and knowledgeable students who took
part.
I have learnt diﬀerent viewpoints from this experience,
but also an overwhelming consensus of what student
voice and agency actually is and how this can be further
enhanced moving forward in our educational journey. I
was fortunate to connect with some amazing people from
academics, leaders, teachers, students, and community
advocates. I gained a broader insight into how student voice
can be deepened and more meaningful in the educational
institution that I work in. This will beneﬁt me in my role next
year to incorporate this, with our student cultural capital,
to enable students to have greater empowerment over
their learning, and for teachers to facilitate their teaching to
enable this to happen on a more regular basis.
So thank you again and I hope to reconnect with some
of the participants again soon. I am hoping some forum can
be set up to facilitate this further.
Ngā mihi
February 2021

Mel King

Student Voice Coordinator
Middle Years
Virtual School Victoria

I

logged out of the 2020 conference feeling energised,
inspired and hopeful.

It can feel very lonely sometimes, advocating for authentic
student voice from inside a system that seems to have been built
to silence students. Listening to the stories of the presenters and
other attendees helped me to see that I am not alone.
In fact, attending this conference made me realise I am well
on the way to achieving something great within the virtual walls
of my school. It can be easy to get caught up in the day-to-day
administration tasks and ‘busy work’ of teaching, and to lose sight
of the bigger picture. I was reminded how important my work as
a Student Voice Coordinator is, especially in a school that is often
a last resort for disengaged students. Creating authentic student
voice, agency and leadership at a school like mine helps to give a
voice to students who often go unheard.
The enthusiasm of the attendees at the conference was
infectious. I mean, why else would people burn the candle at both
ends and attend from Ireland, Wales and the USA? There was an
energy during the Q&A sessions that I could almost see. I plan to
do everything I can to carry this energy with me into the 2021
school year.
Thank you to all of the organisers, presenters and attendees
for a wonderful conference and I will see you at the next one!
9

Brunswick North West Primary School

A

fter being in lock down in Melbourne for two terms, it Recommendations for
was so great to get to connect with other students across Student Voice in Primary School
Here are some of the projects we were
Australia virtually for the conference.
It was an awesome experience that
helped us feel that the importance of
student voice was something greater than
just our own school. It was great to feel
valued and to share opinions with people
across Australia and even a few from
overseas. We felt we really mattered and
were doing something really important!
We had never had the experience of
creating a video presentation or attending
a conference before. It made us feel proud
to share the things we had achieved in
the crazy year of a global pandemic and
school lock down.

Why student voice is important
in primary school
Student voice is a huge part of our school
and it should be for every school.
Often younger people can get
underestimated but it doesn’t mean all

our ideas are meaningless. Student
voice is an important topic for many kids
in primary school, even for those who
don’t know what it means yet!
Student voice is where students
can work with teachers to have input
into the way a school runs. Who
wouldn’t want to have a say in their
own learning?
If you didn’t ever take the time to
listen to students, then you wouldn’t
know if the school is a great place to be
and you would be missing out on some
great ideas. Who has a better idea of
what would make a school the best
for the students, than the students
themselves?
It would be so great to see even
more primary school students present
at the next Student Voice Conference.

involved in and presented in the Student
Voice Conference in 2020:
•
involving students in teacher
planning meetings
•
students to present and take part
in School Council
•
students running lunchtime clubs
•
a student-run radio station with
segments on various issues that we
think are important
•
involving
students
in
the
interviewing process for hiring
new staﬀ
•
creating
well-being
self
assessments in ‘kids-speak’ to share
with families and teachers
•
a ‘Community Experts Week’ where
students and community members
wrote lessons on topics they were
experts in, and were able to create
their own lesson schedule based
on their interests

We, the students and staﬀ
involved, would like to say a big
thank you for letting us share this
experience!
Esmeralda, Jane and Micah
Brunswick North West PS students

Academic:
“I have left this conference feeling inspired. I have been in this ﬁeld for the
past 30 years and the videos that I have watched of the students and the work
they do at their school has blown me away. The best $25 I have invested.”

10
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Convenor reﬂections
A wee story – my student voice journey!

I

n my career as a teacher, and middle and senior leader
in high schools, young people continue to amaze me in
the way they were able to get things done in ways that
teachers (and adults) could not. Their observations and
the way they perceived lived experiences were inspiring
and insightful, yet at other times sad.
I did not realise that I dabbled here and there with
elements of student voice until I reﬂected back to my
involvement in various sporting, cultural, community
and school activities. I was actually encouraging and
advocating for student voice and agency within these
spaces. It was not until I begun my PhD (in the ﬁnal stages
– yay!) that I was able to actually observe and articulate
how vital student voice and agency is in educational
organisations. Not to mention how student voice can
provide positive beneﬁts and improved practices in
its interconnectedness with other key areas such as
curriculum, policy, leadership, community, school culture
and much more.
However, I was slightly disillusioned to note that there
was little or no mention of student voice and agency
when I attended large research educational conferences
in Australia. These experiences further highlighted the
large gap between practice and research.
A such, I became my own agent as a university
student. I initiated the Children and Student Voice
Special Interest Group (SIG) in June 2019 at the
Australian Association of Research in Education (AARE).
This organisation boasts the largest number of academic
and research members within the ﬁeld of education in
Australia.
The formation of this SIG coincided with the
organisation of the ﬁrst ever international conference for
student voice in Australia. I was glad to be a part of the
steering committee and learnt so much more about this
ﬁeld. A key theme that emerged at this conference (held
at Melbourne University in December 2019) was inclusive
voice. Our SIG group co-designed the 2020 conference,
in partnership with two research organisations, based on
this theme.
My journey is this area has been an eye-opener, has
had its challenges and yet also, at the same time, has
been extremely rewarding. It was inspiring to watch the
collaborative eﬀorts that took place in the lead-up to the
conference, which ranged from the supportive team that
co-designed the conference, the teachers who are just as
passionate about student voice, the researchers sharing
their expertise, to those students who took the time to
create videos to showcase the work they or their school
has been doing. These small snapshots and insights
indicated the power that student voice can bring.
I am so looking forward to what comes forth from
children and student voice at the 2021 conference.
Manaia Chou-Lee
February 2021

Postscript
Listening is a two-way eﬀort
I wanted music yes
but I also wanted the music
of every day things
a plate an arm some dirt a chair
how a plant is related to a window
how a window is related to a chair
small words with purpose
correspondences
of every day things
the music of objects
one day ending
not tracking for posterity
but loosening like a ﬁg
(Letters from Max – a poet, a teacher, a friendship.
Sarah Ruhl and Max Ritvo 2018, p 49)
s co-convenor of the Student and Children’s Voice SIG,
I would like to say how wonderful it was to witness the
conference participants’ profound interest and ethical eﬀort
in amplifying student voices as part of children’s schooling
experience.
The student-led conference committee is to be
congratulated for their commitment to serving and shaping
an important platform for reﬂection and engagement.
The conference speakers illuminated our minds with their
knowledge communication, a catalyst for enthusiastic followup discussion.
I learnt from Dana Mitra’s keynote about the intricacies
of learning about (ie an Outsider’s perspective) as well as
learning from (ie an Insider’s perspective) students. My heart
was touched, learning about what students decided to put
in their ‘worry boxes’ (Rachel’s Finneran’s presentation). I was
also touched by one educator’s eﬀort in managing a student
with special needs, having an explosive moment while she was
participating in the break-out room discussion. Such a moment
speaks to what Finneran, Mayes and Black (2021) describe as
the “pride and privilege” of student voice, meaning the uneven
distribution of opportunities that diﬀerent students have for
their voices to be heard and recognised.
With the view that student agency is “active and
purposeful learning by students” [which] re/engages and
improves outcomes for participants (Holdsworth, 2017 p 15),
I hope we (as a group) continue to explore diﬀerent interfaces
and platforms that provide opportunities for increased student
agency and participation for all.
Trang Hoang
(Co-convenor, Student and Children’s Voice SIG)

A
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Where I ﬁnd myself &
Who I ﬁnd myself with

T

his is the second paper in a series of three that continues our
exploration of learner agency as a living ecology, bringing
attention to the interdependent, relational and contextual dimensions
of agency. Learner agency as a living ecology encompasses a way
of being in the world: a way of being that exists in a delicate balance,
where power is productively shared, where re-imagination is possible,
and where identity and relationships are emergent.
The ﬁrst paper in this series (in
Connect 245, October 2020: pp 5-10)
outlined how an ecological perspective
oﬀers an alternative and more expansive
understanding of learner agency that
strengthens the possibilities of realising
agency as a human endeavour for all
young people. The ﬁrst paper posited
that the beating heart of agency is the
quest for authenticity, enabling one’s
full potential to develop in community
and for community. This understanding
of learner agency as a living ecology
brings attention to agency as both a
personal endeavour and as a community
enterprise, each integral to the other,
inﬂuenced by cultural, structural and
physical factors within communities and
in the broader environment.

12

In this paper we continue our
exploration of agency as a human
endeavour within an ecology of
learning by considering the inﬂuence of
‘Where I ﬁnd myself & Who I ﬁnd myself
with’. In particular the focus will be on
the inﬂuence of relationships, how they
manifest in the ebb and ﬂow of our
learning communities and the extent
to which they impact and shape learner
agency. The voices of young people who
partnered with us in the Research Circles
are included in this paper and illuminate
for us the inﬂuence of relationships on
them as people and as learners.
Drawing on the scholarship of
Priestley, Biesta and Robinson (2015) we
recognise that the enactment of agency
is inﬂuenced by cultural, structural and

material factors. Cultural factors include
ideas, values, beliefs, language and norms
within social settings; structural factors
refer to social structures like relationships,
roles, power, trust; while material factors
are the physical environments or locations
and the resources available or not within
social settings. While agency is informed
by past experiences and orientated
towards the future, it is enacted in the
here and now, where such enactment
is inﬂuenced by a concert of cultural,
structural and material factors; interconnected and inﬂuential in determining
the realisation of agency (Priestley, Biesta
& Robinson, 2015). These factors together
contribute to the cultural nuances that
exist within various environments, and in
turn, shape the relationships that emerge.
(Hempel-Jorgensen, 2015). This paper
explores the interplay of these cultural,
structural and material factors through
the lens of learning relationships and how
these relationships are shaped by ‘Where
I ﬁnd myself & Who I ﬁnd myself with’.
Throughout the paper there are places to
pause, reﬂect and to engage in dialogue
with colleagues.

Connect 247:

Learning Relationships:
Learning nurtured in a relational ethic of care
The development of agency is dependent on the quality of
relationships between individuals within community and the
aﬀordances or constraints of these relationships in the contexts
in which individuals learn and collaborate (Biesta & Tedder, 2006;
Jones & Charteris, 2017). The young people in our Research
Circles revealed the nature of these kinds of relationships and
what they aﬀorded them as learners and as young people. They
described the relationship with their teacher as crucial to belief
in self as a learner and being known as a person:
“...I ﬁnd that the classes where
the students have a voice and
a relationship with the teacher
– is where I am able to do my
best work. In particular one
of the classes that should be
the hardest for me, is the one I
What do you think it
enjoy the most. I do well, feel
means to be ‘known as an
supported and known as an
individual by my teacher’?
individual by my teacher.
Why might this be
This is a subject I was worried
important to you and to
about taking but is one of my
the young person?
favourites due to the teacher
who inspires everyone to have
a voice.” (Year 8 student)
Quality relationships with teachers positively impacted on
engagement in learning where students described themselves
as focused, motivated, understood and happier. Interestingly,
this Year 10 student recognised the way a school can inﬂuence
a person’s idea of learning:
“...having more say to choose
the subjects I want to do has
made me more engaged...
because I now have the
option, I’ve become more
focused. I’ve gained more
knowledge so far...I feel much
To what extent is this
more motivated, I get to be
possible in your school
myself totally and I feel a lot
context?
happier... and the teachers
For young people?
know this absolutely (about
For adults?
me)...this school has the power
to change someone’s idea of
learning...” (Year 10 student)
Many of the young people in the Research Circles spoke of
the importance of open and transparent relationships, creating
a learning culture where one is safe to respectfully engage in
rigorous dialogue and challenge practices that might disrupt
everyday habits in pursuit of generative change:
“...It is imperative that students do not feel like there are
going to be consequences for respectfully, truthfully,
speaking their minds or that they are going to be targeted
or exposed by the results they present...” (Year 8 student)
“Our teachers would really listen to and connect with us
and get to know our personalities and passions really well.
They would ask for our opinions and have a conversation
with us about our learning and what we want to learn. We
also listen to others as much as we speak.” (Year 7 student)
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These reﬂections from young people in the Research
Circles suggest that the cultural conditions necessary
for learner agency to be realised are strengthened when
relationships with adults and peers are imbued with mutual
respect, kindness and care towards one another. This is
evident when the social structures and physical spaces
(a material factor) are created, where it is safe to speak and
express diverse views, and where supports are oﬀered to
explore these views, signalling the dignity of each person and
the value of connectedness within community. Such attention
to the cultural, social and material structures within learning
communities lays the foundation for the emergence of learner
agency - the quest for authenticity enabling one’s full potential
to develop in community and for community:
“For many of us, high school
Who are these voices
is a very important time ...
in your learning
to develop who we are and
community?
for us to form relationships
How are they received?
with our classmates. When
we are supported, we can
How are they engaged?
have the courage to stand up
because we can be aware of
the implications of our actions
because of transparency
with our teachers and we
know that we can have our
individual opinions, reconcile
them with the group and be
welcomed and supported for who we are instead of having
a façade. This enables us to use our voices and share our
ideas in a space which is non-judgemental. Through this
we can become passionate, loud and opinionated in a
way which is respectful, and respected and valued by
others. (Year 8 student)

Learning Relationships:
Communities of belonging and
connectedness for ALL learners
The cultivation of cultural values
like respect necessitates a deep
What might this ask of
us as adults and young
awareness and “...suspension of
people?
our judgements and above all
our prejudices...” (Rinaldi, 2006,
How might this stance
enrich the lives of all
p. 65). Respect for all voices
within the learning
through attentive listening and
community?
an openness to diﬀerent points
of view, supports all in the
learning community to adopt a
listening stance that takes each
young person “out of anonymity”
(p.65), enriching both the lives of
those who listen and those who
are listened to.
When we bring this awareness to respecting and
nurturing the inclusion of all voices, we begin to recognise the
important oﬀer of voices that might be deemed by some as,
“...incomprehensible, recalcitrant or even obnoxious” (Bragg,
2001) to our learning communities. These voices are sometimes
referred to in the literature as ‘inconvenient voices’ (Fletcher,
2013). Inconvenient voices challenge taken for granted
assumptions about learning, being learners and schooling.
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These voices question, sometimes angrily and in frustration,
ideas and actions that constrain and restrict them in bringing
their authentic selves to their learning. These inconvenient
voices may cause some adults to feel uncomfortable or uneasy,
even if these adults agree with these ‘unwelcome truths’
(Charteris & Thomas, 2017), but
What do we make of this:
are fearful of challenging what
the inconvenient voice?
has come to be accepted as
good for learners and learning.
Inconvenient voices are likely to
come from young people who
are misunderstood, marginalised
or alienated from their learning.
Traces of the ‘inconvenient
Who are the
voice’ as described in the literainconvenient voices in
ture emerged in the Research
your community?
Circles overtime.
A young
Why might they be
person in the Research Circle
labelled inconvenient?
reﬂected on an experience
What assumptions might
where they felt their oﬀer ‘didn’t
be at play here?
matter’ or ‘they didn’t matter’; they
What might be the oﬀer
described this as a time when
of the inconvenient
they ‘felt excluded and rejected’ by
voice?
teachers and peers. Rather than
being dismissed, these voices can be understood as expressions
of agency. Whether they be oﬀered orally, through drawings,
sculptures or other means, they oﬀer a rich opportunity to
more fully understand the experiences of these learners and
what might need to change or be diﬀerent if all learners are to
experience a sense of self -eﬃcacy, connection and belonging
in their learning and their learning communities.
Paying attention to the cultural, structural and material
factors, as identiﬁed by Priestley, Biesta and Robinson (2015)
also means being aware of the way these interconnected
factors can work to constrain agency in diﬀerent learning
environments; for example, the way the relationships and roles
are constructed or emerge within diﬀerent physical locations
or social environments and where power is located within
these locations or relationships.
Equally, we need to be aware of the choice and form of
language, the way it is used and by whom, and whether it is a
genuinely shared and co-constructed language or a language
of exclusion or privilege. Biesta and Tedder (2006) state that,
“while individuals may be quite creative and projective in one
situation, they may have a much more iterative orientation
in another situation” (p 18). The realisation of agency for an
individual may therefore develop more strongly in some
situations or environments than others and impact the extent
to which young people can bring and oﬀer their cultural and
social knowledge to their learning and to their community
(Priestley, Biesta, & Robinson, 2015; Toshalis & Nakkula, 2012).
To ensure learners have optimal opportunities to realise
agency across multiple physical and social settings, attention
needs to be given to the ways we come together, learn
together and create a sense of belonging and connectedness
as community. It means intentionally noticing the extent
to which relationships – between young people, between
adults and young people and between colleagues – and the
language used to give expression to these relationships create
the conditions for strong agentic learners.
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Learning Relationships:
Intergenerational learning
Fostering
intergenerational
What does
learning is an important factor
intergenerational
in creating the conditions for
learning currently look
learner agency to emerge.
like in your context?
These relationships, and ways
What is enabling
of learning that emerge from
intergenerational
these relationships, beneﬁt from
learning?
the social intelligence that exists
What is getting in the
across generations. This means
way?
embracing an intentional and
How might this space
collaborative commitment to
be re-imagined going
learning with, from and beside
forward?
one another as young people
Where might be a
and adults within and beyond
starting point for you and
school communities. The young
your community?
people in the Research Circle
oﬀered a range of perspectives
on the aﬀordances of learning
with and from each other, that
was inclusive of adults:
“We need opportunities to
collaborate with each other
and with our teachers. We like it when teachers give us an
outline, then enable us to take the learning into our own
hands. It’s important that everyone can have a say and
oﬀer strong opinions, but we all need to consider others’
views or perspectives too. It’s about having mutual respect
for everyone.” (Year 8 student)
Opportunities for collaborative co-design, where adults
and young people positioned each other as co-learners,
productively struggling with novel problems, emerged as
important aﬀordances of intergenerational learning. These
relationships were inclusive of diverse voices and ways of
knowing, valuing the integrity of the individual and what they
bring and oﬀer to the learning. After one such collaborative
co-design session with young people and adults, one young
learner reﬂected:
“...I liked hearing other people’s opinions, feeling connected
to others. I don’t normally express myself like this...I can see
now how to ﬁx struggles in learning...” (Year 9 student)
Fielding (2011) asserts that intergenerational learning
creates “...transparent structures that encourage ways of
working that transcend (traditional school) boundaries and
invite new combinations and possibilities” (p 74). We suggest
that intergenerational learning creates the conditions where
all learners – young people and adults – are more likely to
embrace a will and desire to learn that is open to diﬀerences
and how these diﬀerences strengthen their collective work;
the processes of shared sense-making, decision making and
action. Fielding (2018) describes this as “inter-generational
unity of purpose”: a joint commitment to the common good of
all within the community.
The scholarship of Fielding and Moss (2011) also suggest
that intergenerational learning is inclusive of a sense of equality,
responsibility and freedom: “...freedom to be and become
yourself...” (p 51). This is illuminated by one young person from
the Research Circle as:
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“.... the freedom and responsibility to achieve all our goals
and become the person we want to become through our
education...” (Year 5 student)
These kinds of intergenerational learning relationships oﬀer
opportunities to foster empathy and understanding of the other,
with the possibility of seeing the other beyond their role, to the
human person:
“The teacher student relationship is important. We like them
and we want to respect them – this strengthens our relationships. Engaged teachers help you to reach your full potential. It
is also about your peers: they need to care too.” (Year 9 student)
“Our teachers would really listen to and connect with us and
get to know our personalities and passions really well. They
would ask for our opinions and have a conversation with us
about our learning and what we want to learn. We also listen
to others as much as we speak.” (Year 6 student)
It is important to note that the development of these
intergenerational relationships requires careful attention to
the cultural, structural and material factors described earlier
(Priestley, Biesta, & Robinson, 2015). Primarily it is ensuring time,
space and social and emotional supports are provided, thereby
increasing the likelihood for trust, shared language and shared
power to emerge through dialogue and collective action (Nelson,
2018). These support structures provide opportunities for young
people and adults to step into new and dynamic spaces; these
spaces beneﬁt from a nurturing adult stance committed to the full
ﬂourishing of all young people.

Learning Relationships:
A shared space of co-agency
The kinds of relationships described above, are a dynamic interplay
of connections that inﬂuence learning and shape the conditions
for learning, that invite both young people and adults into a coagency relationship (OECD, 2019). Co-agency implies everyone
in the learning community is a learner, where all – young people
and adults – are positioned and supported as co-designers of
curriculum and co-creators of learning processes.
For adults, this means
In what ways are young
being supported to focus their
people currently invited
professional growth purposefully
into spaces of co-design
and constructively towards creating
and co-creation?
optimal conditions for learner
How might we further
agency and enacting processes that
strengthen the invitations
invite young people into spaces for
and opportunities to
co-design and co-creation (OECD,
co-design and co-create
2019).
learning opportunities?
It also means young people
What else is possible?
are scaﬀolded, in various ways,
What types of scaﬀolds
to take up the oﬀer of being cocould be helpful?
designer and co-creator as integral
to their journey of realising agency:
a journey of identity formation; a
journey of belonging in community;
and a journey of hope.
“When students develop
agency they rely on motivation,
hope, self-eﬃcacy and a growth mindset to navigate towards
wellbeing. This enables them to act with a sense of purpose, which
guides them to ﬂourish and thrive in society” (OECD, 2019: p 5 ).
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In recognising and describing strong experiences of
co-agency, young people in the OECD focus group (2019)
understood these experiences to be partnerships: “Young
people initiate a project, and the decision making is shared
between young people and adults. Leading and running
the project is an equal partnership between young people
and adults” (p 11).
Drawing on insights from our research with young
people, via our Research Circles, these young people also
expressed a desire to be partners, and described what that
might mean:
“We would deﬁnitely have a say in what our learning
looks like and be able to make choices that are linked
to our inspirations. Everyone would be working on
diﬀerent things based on where they’re at in their
learning, and we would see teachers and students
learning together through shared interests. We would
also be able to learn alongside our teachers who share
their passions with us.“ (Year 9 student)
“We don’t want to have control of our learning to an
extent where the classroom feels unsafe and unguided.
We do want rough guidelines to follow but still have
the majority say in our learning. We want to be able
to choose the pace we work at and how we could
manage our own time – so steer our learning to some
extent. We want to feel supported to take more risks in
our learning.” (Year 8 student)
“There will be stronger partnerships between students
and also with teachers. We will take more charge and
responsibility for ourselves and our learning and learn
quicker and more easily. We will become independent
people who are able to pursue our own directions and
interests. Everyone will see themselves as a learner and
we will be motivated.” (Year 6 student)
A partnering stance shifts our perspective of the
student to that of young person as learner and partner.
In these kinds of partnering relationships there is a strong
belief in the capacity of the young people and in their
oﬀer to the learning community, in the here and now. This
contrasts with the belief of the young person as someone
‘becoming adult’, ‘not-yet-adult’ or as ‘future citizen’ (Lodge,
2005; O’Neill, 2018).

Conclusion
This second paper in the series has continued our
exploration of learner agency as a living ecology,
bringing a deeper appreciation of learner agency as
something individuals, in a diversity of relationships with
others, and in the ebb and ﬂow of their environments,
can realise over time. The paper described the interplay
of cultural, structural, and material factors (Priestley,
Biesta & Robinson, 2015) with particular attention to
the manifestation of relationships within learning
communities and how they are inﬂuential in determining
the realisation of agency.
Learner agency as a human endeavour is nurtured
in environments that support the development of quality
relationships, inclusive of intergenerational relationships.
These relationships are imbued with mutual respect and
kindness. An ethic of care and an openness to diversity
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of views are present in these environments. These conditions
oﬀer the possibility to all learners – inclusive of the‘inconvenient
voices’ – to feel safe, and free to be their authentic selves, and
bring their authentic selves to their community.
This paper, in giving attention to ‘Where I ﬁnd myself &
Who I ﬁnd myself with’, brings to the fore learning relationships within and across communities and how learner agency
can be strengthened when these relationships are ones of
partnering to learn, where a shared space is created for coagency. These spaces are neither dominated by young people
or adults, but each brings a unique oﬀer, necessary to the
success of the learning partnership; these partnerships hold

The third and ﬁnal paper in the series by
EdPartnerships about Learner Agency as a Living
Ecology, will appear in a future issue of Connect in
2021. It will explore how dialogue and deep listening
contribute to the conditions for learners’ agency and
will also give attention to the productive sharing of
power.
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the beating heart of learner agency – the freedom to realise
one’s full potential, in community with others.
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All things must end ...

Connect to cease publication in 2021
After 250 issues of Connect over 42 years, this practice journal will cease publication at the end
of 2021. This has not been an easy decision, but Connect would rather end at a ‘high point’, in a
strong position, rather than ‘dwindle away’. Further details and reﬂections are contained in the
editorial in this issue of Connect. Normally Connect has been a bi-monthly publication.
However, in 2021, it will be produced quarterly, with the
ﬁnal issue (#250) scheduled for November.
If there is a continuing need
for some form of sharing of
practices and reﬂections, and
the will to establish something
in that area, we’ll see what
happens after that.
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Virtual School Victoria, Vic

Student Voice and Participation
in a virtual school

T

he Student Representative Council, also
known as the SRC, at Virtual School Victoria, is
a student-run group that promotes leadership, social
engagement, school spirit and community.

A President and Vice-President are elected by the
members of the SRC to lead the group, listen to everyone’s ideas
and to make decisions on behalf of the members in the SRC.
The SRC is divided into two committees: Media Committee
and Communications Committee. Heads of the Committees
are then elected by students from the SRC.
The SRC hosts a meeting every week to brainstorm new
ideas as well as accomplish ongoing tasks. The meeting is then
separated into two meetings for each of the committees. The
Heads of the Committees assign roles and help the members
of the SRC work as a group to achieve goals.
The SRC has been responsible for developing and running
a VSV Voices Podcast, brainstorming ways to improve the
school and designing communication and feedback platforms
for the VSV community. Throughout 2020, the SRC has been
working to build the SRC and promote it to the entire school.
The SRC is always looking for new members!
The SRC developed the Podcast to bring the school
together as a community and give students a way to express
themselves.
This is a guide that I (Arielle Denyer, Head of Media
Committee 2020) produced to explain the process of creating,
running and organising the podcast.

Virtual School Victoria is one of the largest State
Government schools in Victoria. Previously known as
Distance Education Centre Victoria, the school history
dates back to 1909. The VSV teaching model is based on
the most extensive evidence-based research conducted
into virtual learning in Australia.
What is virtual learning? Virtual learning allows all
students to connect, collaborate, interact, learn and
create. At VSV, our students learn through online
courses, real-time online classes and face-to-face
communication.
VSV exists to meet the educational needs of Victorian
students whose circumstances prevent them from
accessing mainstream schooling. Students at VSV fall
under one of the ﬁve enrolment categories: medical
(physical), medical (social and emotional), travel, sports/
performance, distance or young adults.
VSV is also for students wanting to maintain their current
enrolment in a mainstream school. At VSV, students can
complete one subject (or two subjects for those in Years
11 and 12) that are not oﬀered at their school or not
available due to timetabling clashes or other issues.

VSV Voices Podcast

T

he VSV Voices Podcast is a student-run podcast at the Virtual
School Victoria with the main aim to bring the school community
together. Through interesting topics, interviews, news and much,
much more, VSV Voices works to inform the school community of
what is going on as well as adding a spark of interest to people’s days.
Through collaborating on the VSV
Voices Podcast, students can connect
with each other and the school as well as
develop new skills and learn to work as a
team. Students can put their interests and
creativity to work in a constructive and
fun process.
VSV Voices is managed through the
SRC’s media committee. There is no peer
pressure when working in the SRC; it is a
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safe and fun environment. Students can
sign up for host roles with VSV Voices
as well as behind the scenes roles.

Roles
All students are able to sign up for a
variety of roles. These roles include
Hosts, Scriptwriters, Transcript Writers,
Editor and Organiser (head of media
committee).

Hosts
Two hosts are required to host and record
each podcast episode. The hosts need to
keep track of the timeline and record on
time.
Before the hosts record, they should
read through the scripts and practice a few
times together. It’s okay to make mistakes
when speaking; that’s what makes the
podcast feel more real.

Scriptwriters
Scriptwriters are required to write each
script for the podcast; usually, two or three
scriptwriters work best. The scriptwriters
should meet together at least a week
before the scheduled time for recording.
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The scriptwriters and head of Media Committee
should organise a time that suits everyone.

Transcript Writers
The transcript is a translation of the ﬁnal podcast’s
audio into written text.
There only needs to be one transcript writer.
They are responsible for writing down everything
that was said in the transcript and how things are
said.
There’s an example of a previous podcast’s
transcript below.
Transcripts are essential for the VSV Voices
Podcast as there are students who have a hearing
impairment. It’s really important to make sure that
these students can enjoy the podcast as much as
everyone else.

Editor
It is extremely important to have an editor for the
script and transcript. There only needs to be one
person that is responsible for editing.
They should make sure to edit grammar as
well as ﬁx tone and add anything else they think
is important. Editors are able to add any new
information or key ideas to scripts that they think
would improve them.

Organiser/Head of Media Committee
Through the 2020 Student Representative Council (SRC), two committees
were made: Media Committee and Communications Committee.
This year, the Media Committee was responsible for developing the
podcast.
The head of the Media Committee is responsible for delegating
roles, organising and hosting meetings, organising times to record and
creating a timeline. The head of the Media Committee should make
sure that all members are following the timeline and that the podcast is
being successfully created through the roles of students.
In the case that future SRCs do not have a Media Committee, a
student should volunteer or be elected to be the Organiser of the VSV
Voices Podcast.

Topics
The students working on the podcast and the Media Committee should
come together to brainstorm ideas for the podcast. Some of these ideas
can be:
•
News about the school eg camps, connect day, updates
•
Interviews eg teachers, principals, VSV alumni, students
•
Social topics eg COVID-19, elections, Melbourne Cup
•
Debates eg discussions over two-sided topics
•
Specials eg Christmas and other holiday celebrations, Easter,
Halloween, Valentines
Students must make sure to plan interviews and episodes with
special guests well ahead of time.

Episode 1 Transcript:
Bee: Hi Everyone, welcome to the ﬁrst-ever
VSV Voices podcast. My name’s Tabitha
but everyone calls me Bee. I’m in year 11
and I will be one of your hosts.
Alex: Hello, I’m Alex. I am in year 8 and I
will also be one of the VSV Voices hosts.
We are super excited to have you here
listening today.
Bee: The SRC has been working extremely
hard so before I begin, I’d like to thank
everyone in the media committee and
the SRC for making this possible.
Alex: This episode will mainly be an
introduction to the SRC and what the
podcast is about.
Bee: In future podcast episodes we will
take a look at what’s going on inside the
school as well as having interviews with
some guests and a few Q&As.
Alex: Now we will get into what this
podcast is about.
Bee: So, Alex, did you want to tell us what
the point of this podcast is?
Alex: In these podcasts, we would like to
talk to you about how the SRC aims to
bring the school community together and
expand the activities among the school.
Bee: Yeah, what kind of topics will we have
on the podcast?
Alex: Later on, in the series, we will have
some guests, interviews and we’ll talk a bit
about school news. Some of the guests
we may host include: Alumni, Heads of
VSV and other students.
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Bee: We’d like to thank the creators of the
aspects of this podcast: the logo that was
created by a sadly anonymous SRC student
but you know who you are so we hope you
listen to this podcast. We’d also like to thank
Sebastian, one of our VSV composition
students, who created our theme song and
the other members of the SRC for helping
create this podcast. So, Alex what is the
SRC?
Alex: The SRC is a community of great
people and as well as giving students a
chance to learn more about how to deal
with responsibilities. All members have their
voices heard and anyone with an idea always
has their idea considered. It’s a great way to
socialise, take on responsibilities and just
have fun.
Bee: The SRC is currently in two committees
the communications committee and the
media committee. We have these diﬀerent
committees so it’s easy to make diﬀerent
types of decisions. The communications
committee takes the content that the
media committee creates and promotes
it to the school so currently, we have been,
over this past year, looking at promoting this
podcast so all of you lovely people listening
know what it is and as well the SRC so you
hopefully know as well who we are. The
media committee, on the other hand, has
been responsible for creating the content
for the ideas we talk about in the main
meetings. So, for one example this podcast,
so thank you, guys.

Bee: That’s pretty much it for today guys.
This podcast has been packed full of
information. We hope you learnt some
interesting things about the SRC and as
excited as we are for the future episodes
of the podcast
Alex: We’ve talked a lot about the topic of
this podcast which is to bring the school
community together and expand people’s
knowledge of what is going on inside
the school As much as we’d love to keep
going.
Bee: We’ve come to the end of the podcast
and we hope you enjoy this episode
however we would like to give a big, big
thank you to everyone who has helped
make this podcast
Alex: Thank you to the SRC especially
the media committee, Summer and
Arielle for writing the script. Maria for
proofreading and ﬁnalising the script,
Sebastian for composing the theme song,
an anonymous SRC member for creating
the logo, Amy for writing the transcript,
Mel King and Laura Wong for editing
the audio, the SRC communications
committee for airing the podcast and of
course you are amazing listeners.
Bee: We will let you know when the next
episode will come out so be sure to listen
in.
Bee and Alex: Cya next time!
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Theme Song and Logo
VSV VCE composition students submitted
entries for the podcast theme song and
the Media Committee voted to choose
their favourite. The theme song chosen
is by Sebastian. If you are having trouble
ﬁnding the theme song, contact the
Student Voice Coordinators.
A handful of SRC members each
submitted an idea for the logo. As a
whole, the SRC voted on the logo. The
logo chosen is shown below.

How to write the script
The format of the script that has been
used was decided by the 2020 Media
Committee through trial and error.
However, the scriptwriters can write it in
their individual way if it’s easier for them.
The format that has been is used is:
Introduction:
Hosts take it in turns introducing
themselves and the topics that will be
covered in the podcast episode.
Body:
The body is written in simple dot
points to prompt the hosts. The dot
points should not be written in full

sentences but only give the host
an idea of what to talk about. There
do not need to be certain topics
allocated to each host, it should
create more of a discussion instead.
However, this can be changed for
interviews and news related topics.
Conclusion:
The hosts take it in turns concluding
the topics and giving a short
summary of what was covered in
the podcast. At the end, the hosts
should thank the logo maker, the
theme song composer, the people
who completed their roles, and the
teachers involved in the SRC.
Please take a look at this
example to see how this would look:
http://bit.ly/3gMtXAN

How to record the podcast
The hosts should refer to the timeline
and record the podcast a week before
editing is scheduled. The hosts can meet
using video conferencing software at a
time organised by the head of the Media
Committee. The hosts should make sure
to practise a few times together and
before recording.

The hosts should wear headphones
and use a microphone as they will be
recording their own audio. To record
their own audio, they must make sure
their headphones are plugged in and
working and then use this free software:
https://online-voice-recorder.com/
After recording, the hosts should
download the audio and send it to
a teacher or the head of the Media
Committee.

How to edit the podcast
The Student Voice Coordinators are
the only ones with the editing software:
Hindenburg.
To edit the podcast as a group, the
Student Voice Coordinators can host
a meeting and share their screen while
editing. The members of the SRC give
feedback and assist with sound eﬀects
and music. The editing process should
be given a decent amount of time in the
timeline before the airing date.

How to air the podcast
The podcast is aired in the Student Voice
space along with a short description of
the podcast and the transcript.

How to advertise the
podcast
The podcast can be advertised
through Facebook.
It can also be advertised
using a ﬂyer/notice being
sent to the whole school
announcing the date and
where to ﬁnd it. The ﬂyer can
be created by an SRC student.
The podcast should also
be mentioned in Learning
Advisor sessions and Virtual
Hangout sessions.

Recommended
timeline
A recommended timeline
for the podcast is at:
http://bit.ly/388OFa3
Arielle Denyer
for the 2020 SRC
Media Committee
For more information, contact
Melissa King
Student Voice Coordinator
mking@vsv.vic.edu.au
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Hunter School of the Performing Arts, Broadmeadow, NSW

The creative, collaborative
Mathematics classroom
H

unter School of the Performing Arts (HSPA) has a lot of
big personalities among its student population. It is no
wonder they like to talk, collaborate, and even argue about their
Mathematics.

their mathematical communication by
demonstrating their calculations and
justifying their choices.

The
Creative,
Collaborative
Classroom (C3) is the term used to
describe activities in the school that get
several classes working together. The
school has created a collaborative learning
space in their library large enough to ﬁt
three classes, with breakout rooms for
targeted learning moments and access to
technology. Ideally the learning revolves
around solving some problem that the
students can relate to.
Here are some examples from our
Year 7 and 8 classes.

A company are looking for a new style
of drink container. Your team of two or
three has been asked to design the new
container and advertising material to go
with it. It should have a minimum surface
area and hold exactly one litre of liquid.
You will also need to consider how the
container looks, how easy it is to hold and
how well it will stack and ﬁt in the fridge
door.
Your task is to produce three ideas
for the solid and show the calculations
for their surface area and volume. Choose
one and create a prototype. A plastic bag
inserted in the container prototype will
allow it to hold liquid. You must design a
label and a jingle for your new product.
Please ask if you have production
questions.

Container Challenge
One of those learning units is the
Container Challenge. A representative
from a drinks company shows students
their new, environmentally friendly

February 2021

packaging that decomposes in just
seven years. It is a more expensive
packaging option, so students are
challenged to ﬁnd an aesthetically
pleasing container shape that will ﬁt
nicely in the fridge door, stack well,
hold exactly a litre of a new drink
and, importantly, minimise the use
of packaging material. There need
to be three options examined by the
students, who build the one they
think is best, test that it holds exactly
a litre of liquid, and create the new
ﬂavour’s label and jingle.
This project was judged by older
students, and the company provides
some prizes for the winning entries. In
the process students learn about surface
area, volume, costing, and practise

The Task:
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Peer assessment

Peer marking will occur in week 9 using the marking
grid below. The company will be coming on the last C3 day
to judge the best 10 containers and hand out prizes.
Good luck!
Criteria

Excellent (3)

Good (2)

Satisfactory (1)

Poor (0)

Holds exactly one
litre without leaking
All three Surface
Area calculations
All three Volume
calculations
Label design and
creativity
Jingle creativity and
production quality

My World
Another project is titled ‘My World’ and requires students
to plan the renovation of a space that is important to them.
Students calculate areas within the room for painting and
ﬂoor coverings, create a scale model, and calculate the cost of
paint, ﬂoor coverings and a few space saving furniture items,
justifying the economy of their suggested purchases.

The Task:
Your job is to plan the redecoration of a space you love.

You must:
Students working on the ‘My World’ project

Sketching ‘My World’
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•
•
•
•

Take measurements
Create a scale drawing or 3D scale model.
Calculate the area of the ﬂoor and walls
Calculate the cost of paint and carpet and any other
decorative features you wish to incorporate. Explain how
you are getting value for money with the choices you
have made.
In all cases you should justify your calculations by
showing your working out as well as explaining your
reasoning as to why you chose the methods you did.
Connect 247:

Valuing the Learning

Marking Guidelines:
•

All class work presented in my portfolio with additional material I
have researched myself (eg. area of additional shapes)

•

I measured my room with completely accurate measurements
including additional considerations such as furniture and other
items in the room

•

Creates a 3D model of my space including accurate measurements
according to the scale of 1:50 or 1:100

•

Calculates the areas of composite shapes involving squares,
rectangles and triangles and justiﬁes the accuracy of the areas
that have been calculated

•

Calculates the cost of materials required including considerations
such as windows, paint, ﬂoor coverings and other furnishings/
decor and justiﬁes comparative costing to ﬁnd the best price.

•

All class work is presented in my portfolio

•

Measure my room with completely accurate measurements

•

Creates an accurate 2D drawing of my space according to the
chosen scale

•

Calculates the areas of composite shapes involving squares,
rectangles, and triangles

•

Calculates the cost of materials required including considerations
such as windows, paint, ﬂoor coverings, and comparative costing
to ﬁnd the best price.

•

Most class work is presented in my portfolio

•

Room measured with mostly accurate measurements

•

Creates a fairly accurate scale drawing

•

Reasonable calculation of the areas of squares, rectangles, and
triangles

•

Accurately calculates a cost for the materials to paint and carpet
the room

•

Some class work is presented in my portfolio

•

Room measured with some degree of accuracy

•

Creates a scale drawing showing some relationship between the
actual measurements and the drawing

•

Some understanding of areas of squares and rectangles

•

Calculates a cost for the materials to paint and carpet the room

Outstanding

High

Sound

Basic

These projects are built into the formal
assessment for Mathematics, so that
students understand the learning is
considered important and not just a fun
add on. Students really seem to enjoy
working with peers in other classes and
being able to appreciate the classroom
learning applied to a context.
Student feedback included:
• I hope we get a lot more chances like
this.
• Thanks for letting us work in the
groups and in the library
• I think it is a really great idea to do
this class.
• Thank you for letting us do this work
• I enjoyed the task and hope to do
more collaborative classrooms soon
• I hope we get to do more things like
this in the future
• I liked doing the creative collaborative classroom, it was lots of fun
• I had a lot of fun working with
friends
• My partner and I worked really well
and enjoyed it lots :)
• It was loads of fun with my partner
and if she wasn’t with me I probably
would have failed because she
helped me a lot
• It was more fun than normal class
work
• I really liked working with my friend
and I’m glad we got to do this. THANK
YOU TEACHERS!!!
• Thanks for letting us work together
in the library!
• My experience with the creative
class was very good. It was fun and
helped me learn some other ways of
working out problems in maths
• I would like to work with someone
that helps and give ideas and
doesn’t leave it all to me

The Importance of Samples
and/or Scaﬀolding
One of the things we have discovered
from running this type of activity is how
important it is to have student samples
available. Students get a good idea of
exactly what is expected from having
a look at past student submissions.
Alternatively, good scaﬀolds can help
students step through the task.
February 2021
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Vertical Whiteboarding
At Hunter School of the Performing Arts, students also
engage regularly in vertical whiteboarding. After a period
of exploring individually, or engaging with content and
examples, students are invited to solve problems in small
groups at the classroom walls, which are covered in
whiteboards. It does not suit every student, and might
not be used every lesson, but the school experience is
that students ﬁnd it easier to make mistakes to learn and
grow when using the whiteboards.

Maths and Milo
Another example of collaborative learning is the
morning ‘Maths and Milo’ program. Every morning
several classrooms are opened at 8am, allowing students
to bring homework, assignments, and study into the
room, and oﬀering a light refreshment. The classrooms
are staﬀed by Year 10 tutors, volunteer teacher education
students from the local university, and a rostered faculty
member. The refreshments are donated by the school
community.

Some Reﬂections
Through these authentic assessments, other C3 tasks
that are not formal assessment, and collaborative
learning initiatives in the classroom, the faculty have
observed an increase in engagement, motivation and
student interest. Students are demonstrating a greater
ownership of their learning. Recent forays into peer
assessment have convinced us of their potential for
even further engagement.
Collaboration between students during the task was
complemented by collaboration between staﬀ in the
planning, delivery and marking of tasks; between staﬀ
and students in the execution of the task; between staﬀ,
students and parents during the homework components;
and between HSPA and other schools consequently. The
program has been showcased through the Mathematics
Association of New South Wales and Deputy Principals’
Conference, leading to consultation and spin oﬀ
programs in other schools.
Cassandra Portelli
Head Teacher Mathematics
cassandra.portelli@det.nsw.edu.au
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Student voice takes ﬂight
under DOVES proposal
I

f change within our education system depended solely on policy
makers and bureaucrats, a fair representation of authentic student
voices is bound to be compromised. Real change in schools comes
directly from students who genuinely care to create an impact for
others and those who hold perspectives that challenge views.
There is no denying that our current
system fails to acknowledge diversity and
support a broad scope of student needs. A
range of students within the community
are under-represented, and this is where
the real concern lies.
As one of 13 diverse students
selected for the Minister’s Student
Council steering committee, we worked
collaboratively over the past few months
to co-design a system that will help shape
future education and oﬀer students the
opportunity to liaise with bureaucrats
when making education policy. We held
ﬁrm to the belief that students are, and
will always remain, the key stakeholders
for education.
Initially, we explored possibilities
for the NSW student council by
reﬂecting on other committees and
student organisations. Conducting a

SLOW analysis allowed us to recognise
strengths, limitations, opportunities and
wonderings that we could implement
into our own student council. Gradually,
pieces fell into place and we began to
consolidate our aim and establish a
purpose to work towards.
DOVES (Department of Student
Voices in Education and Schools) is the
proposed name for the NSW state-wide
council for student representatives. We
chose the acronym DOVES because it
holds positive connotations to hope and
peace, which is highly reﬂective of the
values, principles and notions we wish
for the council to embody. It serves to
aﬃrm and encourage students, all while
reorienting supportive environments.
As part of the process, we
deconstructed the structure, function
and operations of the council to ensure

Liverpool Girls High School Year
12 student Neha Singh was part
of the 13-member student
steering committee selected to
help design the Minister’s
Student Council for NSW
Education Minister Sarah
Mitchell.
Here she outlines the journey
the students undertook and the
recommendations they presented
to Ms Mitchell last week.
both practicality and the longevity of
DOVES. This process was thorough and
underpinned by our insistence that
DOVES will not be tokenistic; rather
DOVES will be a council for the students,
run by the students.
The structure for DOVES will be
multilayered. Three
representatives
from each of the NSW educational
directorates will serve a two-year term,
with half the council ‘retiring’ each year to
ensure continuity and help mentor new
members.

Minister Sarah Mitchell with the student steering committee after its presentation
February 2021
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Whilst
the
membership
structure, application process, speciﬁc
responsibilities and funding within the
council were all integral components
of our proposal, the overarching idea
of capturing the broad diversity within
student voices was made apparent
through our inclusion of local-level DOVES
forums. These forums will give voice to
students from a range of experiences
and backgrounds and will be a focal
point for DOVES meetings and further
discussions with the Education Minister
and Department of Education.
On February 10 we presented
our ﬁnal proposal to NSW Education
Minister Sarah Mitchell. Feelings of
accomplishment and enthusiasm ﬁlled
the rooms of Parliament, and the Minister’s
positive response to our council design
gave us all a sense of empowerment that
our views had been valued and heard.
After investing time, eﬀort and energy
into the process and the presentation
to the Minister, we’re holding on to the
hope that the future of education will
be representative of a more uniﬁed and
collective student voice!
Neha Singh
Liverpool Girls High School, Year 12
For more information, contact:
Dani Cooper
Media Unit
Dani.Cooper1@det.nsw.edu.au

Members of the student steering committee workshopping their proposal
at Education HQ in Parramatta ahead of meeting the Minister

Students outside Parliament of NSW before addressing the Minister
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Press coverage: https://bit.ly/3aWHCCK
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Students presenting to the Minister

The Minister discusses the proposal with students in the Legislative Council chambers
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Kingscliff High School, NSW

Students and teachers working
together to design the future of
their school’s learning experiences

M

idway through 2020, our School Principal, Mr Hensley, zoomed into
one of our SRC meetings at Kingscliﬀ High School, in northern
NSW, and invited all of us to be a part of a new opportunity that had
never been presented to students before. We were invited to be a part
of our school’s Strategic Improvement Planning for 2021-2024.
A Strategic Improvement Plan is a
document that schools develop to outline
their directions for the future. It’s driven by
data and includes measurable outcomes.
It states what the school needs to focus
on for improvement, what they will do to
improve those things, and how they will
know they’ve been successful.
At that time I was in Year 9 and I was
the Team Leader of the SRC’s Student
Voice and Wellbeing Team. We had been
working hard for the previous 12 months
to increase student voice in the school.
Mr Hensley explained that there
would be two meetings outside of school
hours planned for students and teachers
to work together and discuss the future
of the school. As much as we would have
liked the whole SRC to attend (35 students
at the time) we ended up with six student
leaders taking part on the ﬁrst night and
ﬁve the second night. This was mainly
due to other commitments that our SRC
members had, but it was a start. It was a
fundamental step forward for our school
in including students in working together
to think strategically about the design
and planning for the future of student
learning experiences at our school.

February 2021

At this point, many of us didn’t
really know what to expect. I remember
having a conversation with one of the
other students who was interested in
going and they said:
At ﬁrst I didn’t really understand
what a strategic improvement plan
was. After I talked to some fellow SRC
members further and found out that
what we would be involved in would
aﬀect every student and staﬀ for the
next four years, I knew I wanted to be
a part of it. (SRC student)
Students being able to be a part of
this planning process was such a huge
step forward for the school and student
voice, because we were being recognised
as partners in our education. It was an
opportunity to have conversations with
teachers and was really interesting to
hear their concerns about a variety of
issues within the school, and what they
believed was possible to achieve within
the next four years.
Afterwards one of the SRC students
expressed the following to me:

... what made it even better was that
my thoughts and opinions were
listened to and valued, because I was
an equal contributor to each group.
I was also concerned that I might
feel sheltered, or shielded from some
conversations because they were ‘too
diﬃcult’ or I ‘wouldn’t understand’,
but the teachers were not afraid to
challenge the ideas I brought forward,
and listened to me when I wished to
contribute to any conversation.

What did we do?
At the ﬁrst meeting, both the students
and staﬀ were involved in three activities
to collaborate and discuss what we hope
to see and do at our school in the future.
The ﬁrst activity started oﬀ with
us passing around a piece of paper
and individually writing down our
own personal deﬁnitions of the three
proposed strategic directions. These
proposed directions had come out
of an exploration of a range of school
speciﬁc data that some of our teachers
had explored as part of a professional
learning course. These were: Wellbeing
and Engagement, High Expectations
and Collaboration. Once everyone wrote
down their own deﬁnitions, we split into
three mixed groups and, within those
groups, we created a shared deﬁnition
that we all thought was suitable for each
direction.
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ideas around if we thought they could be
done earlier or needed to be done later.
This was interesting to see, as not everyone
agreed: some people moved things from
the later section to the now section, while
others felt like certain things needed more
time and moved them from the now to
the next section. In our small groups we
then explored our ideas and discussed the
things that had been moved.
All of these activities helped us to
collaborate and come up with ideas in a
fun way, where students and staﬀ had the
opportunity to voice their opinions and be
heard.

We then did a building block
activity. The purpose of this activity was
to explore points out of a document
called ‘What works best’. It is like a
guide book of strategies that teachers
can use to measure their practice. The
purpose of the building block activity
was to get us to look at what strategies
we thought were the most important
and would therefore need to be the
foundation for all the other strategies,
which we then had to prioritise as we
built the wall up. Each of the ‘bricks’ had
diﬀerent strategies on them and, during
our discussions, we found that we did
not always agree on what should be
the priority.
It was really interesting to see how
much the students and staﬀ diﬀer in
what they think is most important and
it allowed us the opportunity to discuss
our thoughts.
The third activity for the night
was an activity called Now, Next, Later.
In this activity we were asked to write
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down, individually to start with, what we
thought could change or be improved
in the school now (within the next
year), things we could do next (in the
next two years) and ﬁnally what we felt
would take time to achieve or would
need to do later (what we would like to
see accomplished by the end of the four
years). We then formed small groups and
placed our ideas on a larger paper so we
could see what others had come up
with. We were then given time to walk
around and look at what other people
had placed in now, next and later. The
good thing was that during our walk
around we could move some of the

“This is why I believe
that it is vital to have
students as a part of
the school’s strategic
improvement planning
right from the start.”

It was so beneﬁcial to have students
take part in the meetings, as we bring a
lot of knowledge of our own experiences
that teachers wouldn’t always know. It was
highly beneﬁcial to be able to hear from
a student’s perspective as well as a staﬀ’s
perspective.
I think everyone learned something
from this experience. As a student I learn
that we view things diﬀerently to teachers,
and that we need to work together if
we want to create real change that will
beneﬁt both staﬀ and students. This is why
I believe that it is vital to have students as a
part of the school’s strategic improvement
planning right from the start.

Follow up
After this process, three students of
the six of us then volunteered to join
a smaller school planning team. This
team summarised all the ideas from the
working group under each of the strategic
directions and documented them into the
template that the Principal has to use for
Department purposes. This process is still
underway, and the ﬁnal plan is not yet
ﬁnalised.

Connect 247:

Three of the students also joined
the Principal, the Deputies and a teacher
in a live facebook stream for parents,
explaining the process. You can see this at:
https://fb.watch/3Ek0GqBM9k/

What did we learn?
As students being involved in this
experience, it taught us so many things.
We learnt that although staﬀ and
students at times share many thoughts
and opinions, we also think in completely
diﬀerent ways, as we bring with us
diﬀerent perspectives. We learnt that
opportunities like this allow time for us
to communicate and understand each
other’s point of view. We learnt that the
staﬀ want to help make the school better
for the students and teachers just as
much as we do.

One student said that her biggest
take away was:
I have now been opened to and
been able to show the teachers my
perspective. We are seen as very
diﬀerent in the classroom and school
space but they want us to speak up
and have a voice. They have one
certain way they see things, from a
teacher’s perspective and we have
another whole new perspective
as students being taught behind
the desks. As students we can now
see the way the teachers and the
school operate to accommodate our
learning.
I have to say for me it was a real eye
opener. It really exposed the depth of
the planning, passion, and time that so

many of my teachers are always putting
into our school. It made me reﬂect on
how I believe there should be more time
for these discussions.
It feels like there is too much
emphasis on schools and teachers
meeting standardised curriculum instead
of having deep conversations with their
students about their learning and their
aspirations.
Skye Warburton
Year 10 student and SRC President
Kingscliﬀ High School
For more details, contact:
Kim Rodenburg
Student Wellbeing and SRC Coordinator
Kingscliﬀ High School
kim.mitchell@det.nsw.edu.au

Adam Fletcher, SoundOut
February 2021
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University of Technology Sydney, NSW

The links between activist citizenship
education and student voice

T

he recent riots at the Capitol building in Washington DC, USA
are a striking illustration of some of the challenges faced by
democracy. Rioters, insurrectionists, or domestic terrorists, the
fact remains that a large group, emboldened by the action of an
authoritarian and populist government and lies and disinformation
spread through social media, tried to interrupt the peaceful transfer
of power from one government to the next.

in spite of our politicians, rather than
with their support, but there are other
examples including March 4 Our Lives
in the US, which organised nationwide
civil action for gun control, and of course,
#BlackLivesMatter, which attained global
renown (and perhaps notoriety). In many
cases, these movements have enforced

As concerning as that prospect is,
the truth is that this is just one more sign
that democracies across the world are in
an increasingly fragile state.
In many countries, there appears to
be a rise in secrecy, in the involvement
of large corporations as de-facto
policy-makers, the implementation of
surveillance technology, and increasingly
authoritarian responses to the challenges
facing the world. When faced with that,
it is perhaps not surprising that many
young people harbour doubts about
the validity of democratic government
- although such research remains highly
controversial at this point in time.

Young people as part of the
solution
Even while there is a rise in authoritarian
popularism around the world - what John
Keane describes as ‘the new despotism’,
there are also some encouraging
signs regarding youth activism and
participation.
While formal measures of civic
literacy in Australia continue to stagnate,
young people are engaged around the
world in social movements and protests
- and, in examples like the School Strike
for Climate, they are leading them. It
seems in many cases that, frustrated by
governments’ inability or unwillingness
to take action on matters that concern
them, young people are increasingly
taking to the streets to communicate
their concerns and to drive forward a
policy agenda that has become mired
in endless rounds of parliamentary
committees. The most notable of these is,
of course, the international climate strike
movement which, in Australia, took place
30
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Activist citizenship education: Justice Citizens

legislative change - for example, March 4 Our Lives demanded
- and received - signiﬁcant changes to Florida’s gun control
laws within the space of months after the school shooting that
triggered the movement.

The problems with current models of
civics and citizenship education
These are hopeful signs and point to an engagement with
civil society amongst many young people that critics have
often suggested is lacking. It is certainly hard to argue that all
young people are ‘ignorant’ or ‘apathetic’ in the face of these
movements.
Yet our current forms of civics and citizenship education
do little to encourage young people to ﬁnd their voices and
to enact their democratic rights in this way. In many cases,
the focus is too much on the mechanics and institutions of
government, and the storing up of content knowledge ‘citizens in waiting’ rather than citizens in action.
This emphasis on knowledge without action fails on two
fronts:
•
it doesn’t engage young people with their communities
in meaningful ways, and
•
it ignores the deep and contextual knowledge that they
already have.
Rather than seeing students as blank slates, any form of
civics and citizenship education should take into account
that many young people are already active members of their
communities - and thanks to the pervasive inﬂuence of social
media, these communities can be global in nature.
Another weakness of civics and citizenship education
is that it doesn’t equip young people with the skills needed
to navigate the information landscape in which they live.
The prevalence of mis- and dis-information is signiﬁcant, and
the ‘echo chamber’ of social media is no doubt at least partly
responsible for the acts of extremism and violence that place
our democracies at risk. Civics and citizenship educators have
a role in teaching young people to critique this information.
February 2021

These concerns were the foundation of Justice Citizens, a
pedagogical approach aimed at encouraging the development
of active citizenship amongst Australian stage 5 students.
Unlike traditional approaches like Discovering Democracy,
I wanted to develop a program of study that emphasised
both student voice and student agency. In this program,
students undertook collaborative research projects within
the community, focused on areas of injustice they felt were
important, before making short documentaries about those
issues which they then presented to the community, via a ﬁlm
festival and social media.
There were six key elements that contributed to the
development of justice citizens:
1. Experiential education: Too often civics and citizenship
education is focused on learning about something;
Justice Citizens encourages this to focus on learning to do
something - by being involved in an active and authentic
learning process.
2. Student led learning: It’s important that students are at
the centre of the learning process, but that doesn’t go far
enough for civics and citizenship education. Students
need to have the opportunity to make decisions about
the process, product and focus of their activity in the
community.
3. Action-oriented learning: Again, with the idea that citizen
is a verb and not a noun, Justice Citizens emphasised that
being a citizen is about making things happen; that is, it’s
about engendering positive social change. There should
be a goal in mind from the beginning.
4. School community partnerships: Students already have
links beyond the school walls. In order to fully realise active
citizenship, schools should embrace these connections
and leverage the authenticity they bring to civics and
citizenship education.
5. Critical literacy and participation in the public sphere:
This element is perhaps the most important, currently.
Teachers need to explicitly teach students how to critically
read their world and the messages within it - and that
includes the world of social media. This is far beyond what
is normally characterised as digital citizenship.
6. Advocacy for systemic change: It is important to realise
that young people exist within a socio-political network.
In order to thrive as citizens within that framework, they
need to have the skills to campaign to change parts of
that network.

Conclusion: student voice at the heart of
activist citizenship education
When examining the elements above, it’s clear that student
voice – and indeed, student agency – are central to activist
citizenship education. Young people are beginning to make
their voices heard in a variety of settings and ways; as educators
of young people, it is our role to ensure that they use their
voices eﬀectively, appropriately, and in meaningful ways. This is
at the heart of what it means to be Justice Citizens.
Keith Heggart
Lecturer, UTS, Sydney
keith.heggart@uts.edu.au
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VicSRC opportunities 2021
A

re you looking for ways to build your
student voice practice in 2021?

The VicSRC has you covered with their internationally
recognised education innovation: Teach the Teacher.
Designed by students, the Teach the Teacher program
is a whole school student-led framework, delivered by
the VicSRC, to encourage and enable student voice,
agency and leadership. Teach the Teacher aims to create
an inclusive school culture where everyone’s voices are
equally heard. Teach the Teacher supports students
to drive change at school by leading collaborative
conversations with teachers, school leadership and staﬀ.
Take the next step on your student voice journey
with Teach the Teacher. Visit the VicSRC website:
www.vicsrc.org.au to ﬁnd out more.

V

icSRC Student Editorial Team 2021
sign ups are open!

The VicSRC Student Editorial Team is a group
of (you guessed it) students who work together
to create content about student life and share
it on the Student Voice Hub blog and across the
VicSRC’s social media channels.
Do you like writing? Or maybe you’ve been
keen to try writing but not too conﬁdent with
your skills yet? Want to tell stories and make
media about your education? Join our Student
Editorial Team! You’ll get to work with students
like you, get creative, learn more about writing
and editing, and get published.
Applications take 5 to 10 minutes to ﬁll out
and will close on the 19th of February – head to
https://buﬀ.ly/3pPFbbq to apply now!
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Work on advocacy priorities

T

he VicSRC’s Student Executive Advisory
Committee have been working hard on the
advocacy priorities from Congress 2020! Here’s
what’s happening:
•

•

Inadequate Sex Ed:
A hot topic thanks to the work done by ABC Takeover
Melbourne winner Tamsin. The VicSRC is meeting with
Family Planning Victoria to hear about their school
program and how we can raise awareness of the gaps in
education and what can ﬁll them.

Mental Health Education:
The VicSRC partnered with VERSO
to create a check-in app for students
that aligns learning and wellbeing
and enables student voice in the
classroom. Check it out for more info:
https://checkin.versoapp.com/
We are also meeting with Minister
Merlino in late February to discuss
how the VicSRC can support
implementation of any education
based recommendations from the
Royal Commission into Mental
Health.

•

Fair Go VCE:
Victoria is merging VCAL into VCE to
create one leaving certiﬁcate. The
VicSRC is looking forward to working
with VCAA on how this happens and
what it looks like!

•

Igniting Indigenous Inclusion:
Students have demanded accurate education around
Australian history and the opportunity to learn more
about the Aboriginal lands and communities we all live
on. We have met with Culture is Life to learn about their
education resources and are hoping to catch up with
some of the Koorie Academy of Excellence students to
share ideas for more Indigenous inclusion in education.

•

Politics 101:
This caused a stir when it was announced as a priority
at Congress 2019 and the VicSRC has been working
on some exciting new resources to help students get
a better understanding of what voting, citizenship,
media, policy and active participation mean in Australia.
Stay tuned for launch details!

Are you a school
student in Victoria?
Become a member of the
VicSRC Student Community!
FREE for Victorian school students!
As a member of the VicSRC Student
Community, you get discounts and links to
news and resources.
You belong to a statewide network, and vote
to choose the VicSRC Executive

Join @ https://bit.ly/2FDrg5m

February 2021
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“The Student Voice Hub is a place
where teachers, students and
principals can all come together to
collaborate, get resources and talk to
people and know what’s happening
in other schools around the state in
regards to student voice.”

We don’t make change alone
All across Victoria, schools are taking the next steps
on their individual student voice journeys, but you
don’t have to do it alone. VicSRC Partner Schools
are part of a network of schools across Victoria that
are working hard to empower students as partners
in learning through voice, agency and leadership.

Step up, spark change
Student voice, agency and leadership has been
a priority in the Education State since 2015 and
the VicSRC Partner Schools program supports
students, teachers and leadership to take it to the
next level.

Join the roar of student voice
We are calling on schools around Victoria to join
the growing movement, to foster a culture where
the biggest stakeholders in education can lead us
to education that is relevant, ﬂexible and inclusive.

Your student voice journey
As a VicSRC Partner School, you are not only part
of Victoria’s student-led education revolution, but
you can also access:
• A 30 minute phone consultation with the
VicSRC CEO to discuss next steps to increase
student voice, agency and leadership at your
school.
• A discount on bespoke training for your school.
• Free yearly face-to-face catch ups in each of the
four regions.
• Online teacher forums each term to discuss
challenges and opportunities.
• Monthly email update with VicSRC news,
resources and opportunities in student voice,
agency and leadership.
• Early bird access to VicSRC events for students.

Join
Join now at: https://join.vicsrc.org.au/schools
and we’ll send you an invoice for your ﬁrst annual
fee ($150 + GST). Once payment has been
received, you will receive information on how to
book in your phone consultation and you’ll be
added to our mailing list for the monthly updates.
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The Student Voice Hub
is designed by young people for young people!
It is a place for students, teachers and everyone who
is passionate about the opinions and ideas of young
people. It:
•

Showcases examples of best practice through case studies

•

Connects schools and organisations passionate about
students taking action to improve their schooling
experience

•

Provides a safe space for stakeholders to discuss issues that
matter to them

•

Provides resources that support students, teachers and
school leaders to take action within their classroom, school
and organisation.

Student Membership is Free!
Student members contribute to blogs, forums and polls,
as well as access many great resources. Students shape
the future of the Student Voice Hub; be part of our
community to have a voice and create positive change.
We are working hard to make this a safe and inclusive
environment for everyone. Currently under Australian
privacy laws we require parental/guardian permission for
people under 15 to register.

https://studentvoicehub.org.au/
The Student Voice Hub
was developed by the
VicSRC with support from
the Victorian Department of
Education and Training.

To sign up to the VicSRC
online e-newsletter ... visit:
http://www.vicsrc.org.au/

The VicSRC Ltd receives funding
support from the Victorian Department
of Education and Training.
It can be reached on 0436 476 612
or by e-mail: info@vicsrc.org.au
Connect 247:

News and Resources
International Journal of Student Voice: Vol 8 (2021)
Incorporating the Voices and Insights of Students with Disabilities:
Let’s Consider Our Approach

T

he latest issue of the International Journal of Student Voice
features articles by Kirstin Mulholland and Barbara Pazey.
It is available at: https://ijsv.psu.edu/
Using Pupil Views to Uncover Evidence
of
Children’s
Metacognition
in
Mathematics by Kirstin Mulholland
from Northumbria University
Abstract: This article investigates the
impacts of using a thinking skills approach
alongside pupil views templates (PVTs)
in my primary classroom. This research
adopted an ‘action inquiry’ approach—
combining elements of action research
and case study with mixed methods,
including the use of progress and
attainment data; a measure of selfconcept; and PVTs, to uncover evidence
of pupils’ metacognition.
While this case study oﬀers some
context regarding the overall research, it
particularly focuses on the development
of one pupil, Harry, whose metacognition
is evident in the reﬂections upon learning
he recorded on his PVTs.
As such, it aims to contribute
to existing literature by providing an
exemplar of the reﬂections that can be
gained through using PVTs with children
and the insight that can be gained into
the internal process of learning and
metacognition. The case -study structure
is designed to keep the two individual
voices contained in this research—Harry’s,
as a pupil, and my own, as a teacherresearcher—distinct and separate. They
are presented in separate columns: one
that contains a narrative of each case, and
another that contains analysis, providing
a physical separation of his voice from my
own interpretation of it, enabling Harry to
express himself and his experiences from
his own perspective.
This unconventional format is
intended to propose an alternative to
analyses which prioritise the interpretation
of the researcher by creating space for
the participants of research to express
themselves in their own words.
February 2021

Incorporating
the
Voices
and
Insights of Students with Disabilities:
Let’s
Consider
Our
Approach
by Barbara L. Pazey from the University
of North Texas
Abstract: For this qualitative case study,
I centred voice to discover the points of
view of 33 students with an identiﬁed
disability who attended two diﬀerent
Texas high schools. The purpose of
the study was to capture the personal
meanings these students attributed to
their learning experiences and bring
their perspectives to the fore.
Drawing from my personal and
professional experiences as a special
education teacher, high school
administrator, and inclusive researcher,
I illustrate how listening to the stories
of the students with disabilities whom
I served motivated me to engage their
voices and the voices of their friends to
interrogate my own practice and stay
true to a commitment I made to my
students nearly 30 years ago to tell their
story.

To set the stage and the importance
of honouring the voices and perspectives
of students with disabilities, I provide
a brief account of the international
legislative priorities related to student
voice and various arguments that have
been advanced to recognise and honour
the voices of every student. Next, I
present the international legislation
and recommendations that support
the participation rights of persons with
disabilities in making decisions that directly
aﬀect their lives as well as the research
literature related to inclusion, student
voice, and students with disabilities. An
explanation of the research design and
approach, including an explanation of the
level at which students who participated
in this study were involved, is followed
by a presentation and discussion of the
ﬁndings.
A call for the adoption of a
diﬀerentiated approach to student voice
research and practice that incorporates
the voices of students with disabilities
serves as the conclusion.
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Improving wellbeing through
Student Participation at school
“Having voice, inﬂuence, choice and working together.”
Read more about the key ﬁndings from the Southern Cross
University Centre for Children and Young People’s Australian
Research Council research on improving wellbeing through student
participation in schools.
Access the easy read fact sheets and summaries on their website
and watch the video for a short snapshot of key ﬁndings!

https://bit.ly/3jucTRh
For more information visit the website:

http://bit.ly/3joRb15

Youth Participatory Action Research:
whyPAR Podcast

T

he Youth Research Lab at the Ontario
Institute for Studies in Education at the
University of Toronto has launched the whyPAR
Podcast, a podcast where youth participatory
action research practitioners discuss the ethical
dimensions of YPAR.
The ﬁrst two podcast episodes are conversations
between Dr. Sarah Switzer and Dr. Rubén GaztambideFernandez, a school-based YPAR practitioner, where they
discuss ethical commitments and the politics of disseminating
youth knowledge.
In this podcast, issues of co-leading YPAR projects are
explored, including building relationships, power dynamics,
and sharing work together. Practitioners are asked to consider
the ethical commitments that guide their work, as they push
against structures, and reach towards new futures.
Stay tuned for future episodes with more school-based
YPAR practitioners.

http://spoti.ﬁ/3cM1TO0

Donate to support Connect

Connect now has no income except donations and sales
of literature (see page 40). Even though we are now solely
published online, there are still costs associated with this
publication. By supporting Connect with your donations,
you keep us going.

To make a donation to the work of
Connect, use the form in this issue
or contact us for bank account
details to make an electronic
transfer of funds.

We acknowledge and thank the following donor for support received since the last issue of Connect:
Dr Bette Prange (Altona)
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Victorian Students’ Parliamentary Program

T

he Victorian Students’ Parliamentary Program (VSPP) provides
opportunities throughout the year for students and their schools
to engage in immersive Civics and Citizenship activities aimed at
improving students’ understanding of parliamentary processes.
The Department of Education and Training Victoria (DET) funds the
National Curriculum Services (NCS) to deliver the VSPP on their behalf.
Your school may be interested in some of these opportunities.
National Schools Constitutional convention involves exploration of a
political question and culminates in a
Convention
The National Schools Constitutional
Convention is an annual event that brings
senior secondary students (Years 11 and
12) to Canberra to discuss the Australian
Constitution. Supported by the Australian
Government, it promotes learning about
the Australian Constitution and how it
shapes our democracy, and promotes
understanding of our democratic heritage
and traditions.
This year, due to COVID-19
restrictions, satellite events will be
held simultaneously in each capital
city on 24-25 March. Applications for
Victorian students will have closed (12
February) by the time of publication of
this issue of Connect. More details at:
http://bit.ly/3p6yWPk

Local Parliamentary
Conventions
However, applications are now open for
Local Parliamentary Conventions to be
held between April and June.
Each year DET provides funding
($1,000 each) for up to eight secondary
schools to host a Local Parliamentary
Convention as part of this program. Each

February 2021

day of guest speakers, debate and a ﬁnal
vote on the chosen topic, simulating
a parliamentary vote. Schools are
encouraged to invite other local schools
to participate on the day. The program
provides the opportunity for schools to:
• Further explore the civics and
citizenship curriculum
• Encourage student voice and provide
students with the opportunity to
express their views
• Allow students to share their ideas
and thoughts with students from
other schools
• Learn about topical issues from
experts
• Build partnerships with other
schools
For more information, visit:
http://bit.ly/3cUOROd or contact
the service provider, NCS, by
phone on 03 9415 1299 or email:
christine.reid@ncsonline.com.au
or
nancy.mai@ncsonline.com.au
To apply: complete the on-line
application form and submit it to
registrations@ncsonline.com.au
by
Friday 26 March 2021.

State-wide primary
and secondary school
parliamentary conventions
The State-wide Parliamentary Conventions bring together a minimum of
100 school students from participating
schools, at the Parliament House of
Victoria, for a one-day event. Wherever
possible, the Speaker of the Victorian
Parliament presides over the day.
Schools are responsible for selecting and
preparing a minimum of two students and
a maximum of four student participants
who will represent the views of their
classmates, simulating representative
democracy.
This year there will be two primary
and two secondary conventions to make
up for conventions that were not able to
go ahead last year.

Dates for 2021
State-wide Primary School Conventions
(Year 5&6 students only):
o Convention 1: Tuesday 27 July
o Convention 2: Thursday 21 October
State-wide Secondary School Conventions
(Year 10 & 11 students only):
o Convention 1: Thursday 29 July
o Convention 2: Tuesday 7 September
For enquiries and more information
on any VSPP program. contact NCS:
Website: www.nsconline.com.au
Phone: 03 9415 1299
Email: christine.reid@ncsonline.com.au
or nancy.mai@ncsonline.com.au
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Student Voice is a place for students, teachers, and parents to share and reﬂect on the ways in which young
people are being empowered to inﬂuence their own earning.

‘Student Councils and Beyond’
Online! FREE!

We’ve almost run out of print copies of the ﬁrst Connect publication:
Student Councils and Beyond (from 2005). And many of the ideas have
subsequently been reﬂected in the Represent! kit from the VicSRC
(see: www.vicsrc.org.au/resources/represent).
So we have made all of Student Councils and Beyond
(a compilation of articles and resources from many earlier issues of Connect)
available online for FREE. It can be downloaded (as one document
or in sections) as PDFs from the Connect website. Find it at:

www.asprinworld.com/connect

Audits of Practice

T

he Audits and Tools that have been
developed over the last couple of years,
and published in Connect, are now available
online as PDFs from the Connect website:
https://bit.ly/2XVfjh1
You can download these to use with
teacher or student groups.

Listening
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2.�Listening
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This original document that outlined concepts of ‘voice’,
‘agency’ and ‘participation’ was initially published in
Connect 229, February 2018.

Listening Tool:
https://bit.ly/2rwBnTe
This reﬂective tool is about being aware of, listening to,
responding to and acting on students’ voices. It can be
used by teachers or by student representatives. It was
originally published in Connect 235, February 2019.

Audit of School Practices:
https://bit.ly/2KWjnYZ

1.�Awareness
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Student Voice, Agency, Participation:
https://bit.ly/2DhMpht

�����������

The Audit provides a comprehensive and structured
overview of practices around voice, agency and
participation at classroom and whole-school levels. It can
be used to discuss what you are already doing and what
further possibilities exist - and to determine your priorities.
It was originally published in Connect 236, April 2019.

Student Council Audit:
https://bit.ly/2DhMjX9
A similar Audit looks speciﬁcally at how well your Student
Council is operating. It is based on an earlier Audit in the
VicSRC’s Represent! kit, and this version was originally
published in Connect 237, June 2019.

Connect 247:

Collectively reimagining school post-pandemic

I

n the USA, a project is greeting the new administration with consultations with
students and others about the future of education. They say:

“We believe that the voices of
students, educators, and families should
be front and centre in decisions about
how to remake school after this moment.
We believe that conversations within
communities, between people who care
about each other, are the practice of
democratic discussion our country needs
right now.
We believe that our country is in a
moment of challenge and division... and
that this opens the possibility for creating
new shared visions and positive change.

100 Days of Conversations is
a collaborative project organised to
catalyse conversations in communities
across the country on each of the ﬁrst
100 days of the new administration January 20th - April 29th, 2021.
These conversations will be analysed
and highlighted for collective dreams
and turned into policy advocacy briefs
to be shared back to the participating
communities and with state and federal
education departments, nonproﬁt
organisations, and educators.

We are seeking young people,
educators, and community members
across the country to catalyse and
facilitate
conversations
in
their
communities. If you’re part of a humancentred school, nonproﬁt, or education
organisation, partner with us by hosting
a conversation.”
More details at: http://bit.ly/2Nn4ZwX
Vermont’s Up for Learning has organised
an on-line conversation on Thursday,
February 18th: http://bit.ly/3d3J4Wp

Connect on facebook

C

onnect has a presence on facebook. Find us at:
http://ow.ly/L6UvW

We’ve been posting some news and links there since June 2013, to
complement and extend what you see in the online version of Connect.
It would be great if you could go there and ‘like’ us, and also watch there
for news of each Connect’s availability online - for FREE.

All about Student Action Teams,
including some hyperlinked mini-case studies, at:
www.asprinworld.com/student_action_teams
Student Voice Research and Practice facebook group
www.facebook.com/groups/studentvoicepage/
This open facebook group was initially established by
Professor Dana Mitra, and is now supported by the work
of academics, practitioners and students throughout the
world. It provides a valuable community of people working
and interested in the area of ‘Student Voice’ - in Australia,
USA, UK, Italy and elsewhere – as well as access to useful
resources and examples, and up-to-date information
about initiatives. You can easily log on and join the group
at the above address.
February 2021
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Connect Publications: Order Form
Tax Invoice: ABN: 98 174 663 341
To:
Connect, 12 Brooke Street, Northcote

VIC 3070 Australia

e-mail: r.holdsworth@unimelb.edu.au

Full Catalogue in
Connect #217

Connect Online Subscription (all 6 issues annually e-mailed to you FREE):
Simply provide your e-mail address (below or by e-mail) and name and phone number (in case of bounces).
There is no cost; however donations to support Connect’s work are appreciated and acknowledged.

❐

I enclose a donation to support the work of Connect.

or:

❐

I am already a subscriber to Connect.

Connect Publications:
... copies
... copies
... copies
... copies
... copies

normal price

Student Action Teams
Reaching High (with DVD) §
Reaching High (without DVD)
Switched On to Learning (maximum of 10 copies per order)
Democracy Starts Here

Publications available from Connect:
... copies
... copies
... copies
... copies
... copies
... copies

A: Donation to Connect:

Foxﬁre 25 Years
Sometimes a Shining Moment (1 available) §
A Foxﬁre Christmas (1 available) §
Foxﬁre 9 (1 available) §
Students and Work (maximum of 10 copies per order)
SRC Pamphlets Set (2 sets available) §

$30
$30
$20
$6
$6
normal price

$20
$20
$20
$10
$6
$6

$...........

Connect subscriber price

$25*
$25*
$15*
$ 5*
$ 5*

$ .............
$ .............
$ .............
$ .............
$ .............

Connect subscriber price

$10*
$10*
$10*
$ 5*
$ 5*
$ 5*

$ ............
$ ............
$ ............
$ ............
$ ............
$ ............

(§ check availability before ordering; * discounted rate for subscribers to Connect)

B: Total for publications:

$...........

NOTE: all amounts include postage/packaging within Australia (GST not applicable - input taxed)

(Postage:

$...........)

Outside Australia add $5 per copy of publications

Payment and Mailing:
I enclose a cheque /money-order/oﬃcial order for:

A + B: Total Payment:

$ ..........

(make cheques payable to Connect; payment in Australian dollars please; contact Connect by e-mail to make arrangement to pay by EFT on invoice)

Mailing details: send to:
Name (attention):
Organisation (school etc):
Mailing Address:
(Town/Suburb:)
(State & Postcode:)

Country:
E-mail (free subscription):
Phone number:
40

Connect 247:

Connections
Contribute to Connect
Anyone may submit an original article to be considered for publication in Connect provided he or she owns
the copyright to the work being submitted or is authorised by the copyright owner or owners to submit
the article. Authors are the initial owners of the copyrights to their works, but by successfully submitting the
article to Connect, transfer such ownership of the published article to Connect on the understanding that
any royalties or other income from that article will be used to maintain publication of Connect.

ASPRINworld:

the Connect website!
www.asprinworld.com/connect
Connect has a website at ASPRINworld. The Connect
section of the website is slowly growing, with information about
subscribing, index of recent back issue contents (hyperlinked
to PDFs) and summaries of and order information for Student
Councils and Beyond, Student Action Teams, Reaching High
and Switched On to Learning.

Connect is also archived
and available electronically:

research.acer.edu.au/connect
All issues of Connect are archived through the ACER
Research Repository: ACEReSearch. Connect issues
from #1 to the current issue are available for free download,
and recent issues can be searched by key terms. See the
ASPRINworld site for index details of recent issues, then link
to and download the whole issue you are interested in.

www.informit.com.au

In addition, current and recent issues of Connect are now
available online to libraries and others who subscribe to
RMIT’s Informit site – a site that contains databases of
many Australian publications. You can access whole issues
of Connect as well as individual articles. Costs apply, either
by a library subscription to Informit’s databases, or through
individual payments per view for articles.

Local and International
Publications Received
Connect receives many publications directly or indirectly relevant
to youth and student participation. We can’t lend or sell these,
but if you want to look at or use them, contact us and we’ll work
something out.

Australian:
ACER Discover (ACER, Camberwell, Vic) December 2020, January 2021
Education for Young People (Australian Institute for Disaster Resilience,
Vic) February 2021: www.schools.aidr.org.au
‘Our current system is not working’: Students design their own seat
at the table (Natassia Chrysanthos, The Sydney Morning Herald,
February 10, 2021) http://bit.ly/3aWHCCK
VicSRC January Update (VicSRC, North Melbourne, Vic) February 2021

International:
From employee voice to pupil voice: taking the ‘high road’ from
the factory to the classroom (Stephen Vainker, UK) Journal
of Educational Administration and History, 53: 1, 21-34; 2021:
DOI: 10.1080/00220620.2020.1846506
iGEN Student Voice Project (Nichole Wilder & Tamara Gibson-Alonzo,
Florida, USA) Society of Health and Physical Educators Vol 58 Issue
2: 7-8: Fall Journal, 2020
Phoenix Education News (Phoenix Education Trust, London, England,
UK) January, 2021

Articles from Connect are also
discoverable through EBSCOhost
research databases.

www.asprinworld.com/connect
&

research.acer.edu.au/connect
February 2021
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41+ years

1979 to 2021 ...

www.asprinworld.com/connect

Connect Online!

A

Free subscription
and materials
Catalogue:
see page 40

ll issues of Connect from #1 in 1979 to the present
(that’s over 41 years!) are freely available online!
Thanks to the Australian Council for Educational Research
(ACER), all the issues of Connect have been scanned or uploaded into the ACER’s Research Repository: ACEReSearch.
You can ﬁnd these issues of Connect at:

http://research.acer.edu.au/connect
The left-hand menu provides a pull-down menu for you to select the
issue number > browse; the front cover of the issue is displayed, and you
can simply click on the link in the main body of the page to download a
PDF of the issue. Recent issues are also searchable by key words.
Connect has a commitment to the sharing of ideas, stories, approaches
and resources about active student participation. We are totally
supported by donations!

Let us know
There may be some gaps or improvements necessary. As you use this
resource, let us know what you ﬁnd. (If an issue of Connect seems to be
missing, check the issues either side, as double issues show up only as one
issue number.) If you have any ideas for improving this resource, please
let us know.

Most importantly, please USE this resource.

All copies of Connect are
available online ... for free!

http://research.acer.edu.au/connect
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Connect 247:

